
          

 

 

 

 

Diary of ALS meeting n°1 - VALLADOLID 

Grounding project – EDDILI 

Date : 22.07.2010 

Venue : VALLADOLID 

Subject : TEACHING VS EDUCATION 

 

Participants : 

• Raquel Martin 

• Gustavo Martin 

• José Cid 

• Henar Conde 

• Raquel Losada 

• Eva Galán 

• Irene González 

• Teresa Cid 

• Eva Iglesias 

• David Sanchez 

• Laura Martinez 

 

It meeting started at 16.00h. 

 

Activity 1: Introduction  

 

The training focuses on understanding distinctions between teaching and education 

process used as a learning method. The participants will explore the different ways of 

learning, compare them and consider which of them brings results. 

The most common form of education is formal school teaching based on ‘’vertical’’ 

relationship between the student and the teacher. Teaching is based on delivering 

theoretical knowledge to the student in the form of courses and curricula. Unfortunately 

in many cases, the formal education system fails to provide all young people with their 

learning needs and personal development. 

This training session aims to facilitate the understanding of the methodology of non 

formal education ’’learning by doing’’ and its significance in working with all adults and 

those with mental health problems. In the concept of non-formal education there are 

usually no teachers or lectures providing the knowledge but the learners and facilitators 

construct the knowledge and skills together in a horizontal relationship. The learner is 

at the centre of his own learning and facilitator support him in it. The way of teaching 

should be direct at learner’s needs and expectations which is not often accessible in 

formal education system. 

The first activity in this training session is a group discussion aimed at giving the 

participants the opportunity to consider definition and the difference between 

communication and transmission. Through the consideration of a number of statements, 

participants will share personal experience and knowledge, developing a general view 

and understanding of both concepts. 

The second activity in this training is aim to express visually the idea of transmission 

and communication by participants.  



          

 

The third action will show in practice 

the real difference between both concepts. 

The training session is concluded by a short reflection and assessment, by the 

participants, on the material covered, the strategies considered and the overall 

development of the session. 

 

 

Activity 2: Discussion  

 

Objectives: 

To identify the meaning of teaching and education, what the difference exist between 

them and potential effects in the learning process of both concepts. What are the strong 

and weak points of both methods of education? 

 

Materials:  

• Pens and paper 

• Whiteboard 

 

Set up and instructions: 

Use the whiteboard to note participant’s ideas. Draw the table where you will be putting 

weak and strong points of teaching and education invented by a group. 

Time: 60 min. Until 17.00 h.  

 

Activity 3: Movie projection & questionnaire  

 

Objectives:  

The aim of the task is to show the movie presenting different form of education to make 

participants aware of differences between both methods. They will observe the behavior 

of students and draw the conclusion. 

 

Materials:  

• Projector 

• CD with movie 

• Computer 

 

Set up and instructions: 

Prepare devices before the training to be ready to use during the realization of activities. 

Ask participants to observe carefully the behavior of students. After projection of the 

movie ask participant to fill up the questionnaire about behavior of students and their 

perception’s abilities during both presented classes. Check questionnaire and make 

short discussion about its results. 

 

 

Time: 130 min. movies /15 min. questionnaire / 30 min.  Discussion of results 

This activity finished at 20.00 h.  

Break: 30 min.  

 

Conclusions of the meeting 

 



          

 

To receive the participant’s 

opinions; to get feedback on the trainer and others; to think over/digest the 

experiences of the group, both negative and positive; to consider what can be improved 

or developed. 

 

Time: 30 min. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



          

 

 

Diary of ALS meeting n° 2 - VALLADOLID 

Grounding project – EDDILI 

 

Date : 29.07.2010 

Venue : VALLADOLID 

Subject : TRANSMISSION VS COMMUNICATION 

 

Participants : 

• Gustavo Martin 

• José Cid 

• Henar Conde 

• Raquel Losada 

• Eva Galán 

• Teresa Cid 

• Eva Iglesias 

• David Sanchez 

• Laura Martinez 

This meeting started at 16.00 h.  

 

 

Activity 1: Introduction  

This training session aims to facilitate the understanding of the difference between the 

concept of Transmission and Communication, the identification of both issues and 

choosing more effective way of working with all adults and those with mental health 

problems by developing proper strategies and training instruments.  

The concept of transmission in learning is based on the channel between sender and 

receiver of the message.  The participation of receiver is not included in this case. He 

has to acquire information by channel used by sender, even though it is not always 

approachable for him. The sender – trainer doesn’t receive any feedback from his 

learner, can not control the level of difficulty of the message and accessibility of the 

channel. This way of learning is thought to be less effective than use of communication.  

The idea of communication as its aim has to encourage active participation of the 

receiver in the process of learning. He can express how he understands the message, 

dissolve his doubts and ask questions. In this way trainer can adjust the method of 

teaching to perception’s abilities of the learner. This is not formal way to pass 

knowledge in more absorbed form. 

The first activity in this training session is a group discussion aimed at giving the 

participants the opportunity to consider definition and the difference between 

communication and transmission. Through the consideration of a number of 

statements, participants will share personal experience and knowledge, developing a 

general view and understanding of both concepts. 

The second activity in this training is aim to express visually the idea of transmission 

and communication by participants.  

The third action will show in practice the real difference between both concepts. 

The training session is concluded by a short reflection and assessment, by the 

participants, on the material covered, the strategies considered and the overall 

development of the session. 

 



          

 

Activity 2: Discussion  

 

Objectives: 

To identify the meaning of transmissions and communication, what the difference exist 

between them and potential effects in the learning process of both concepts. 

Materials:  

• Pens and paper 

• Whiteboard 

 

Set up and instructions: 

Divide the participants into 2 groups. One of them should prepare definition of 

transmission and the other of communication. Each group then presents their definition 

to the whole group, after all definitions will be noted on the board. Ask the whole group 

what the difference exists between both concepts in the process of teaching. 

Time: 60 min. Or until 17.00 h.  

 

Activity 3: Drawing workshop  

 

Objectives:  

The objective of this task is to express visually without using words the meaning of both 

discussing concepts. This will help participants better understanding of idea and retain 

it in memory. 

 

Materials:  

• Pens and paper 

 

Set up and instructions: 

Ask every participant to express his idea of both transmission and communication by 

drawing them on the sheet of paper. Secondly every person should present his idea with 

short explanation. 

 

Time: 60 min. or until 18.00 h.  

 

Brake: 30 min. from 18.00 h to 18.30 h.  

 

Activity 4: Keep in memory  

 

Objectives:  

During the third activity participants will see in practice the real effectiveness of 

communication in learning process. They will experience how influences on memory 

and learning capacities in contrast to less effective information transmission.  

 

• Pieces of stories 

Set up instructions: 

Ask every person to choose his partner. Secondly gather every one of the partners. Now 

divide gathered persons on two. Both groups will be passing one story to their partners 

but in different way. Explain each of them their task. 

Group 1(transmission):  



          

 

 

Will tell the story about the couple who go to the camp and takes with them a lot of 

things. The task of every person of the group is to mention to his partner all 35 things 

which the couple need on the camp. Give every person a list of things which the couple 

takes. The task is only to pass information, the partner can not ask any question, can 

only listen. When the person finish the story, his partner has to note on the paper all 

things mentioned which he remember. 

Group 2(communication): 

Will tell the story about the couple who go to the camp and takes with them a lot of 

things. The task of every person of the group is to mention to his partner all 35 things 

which the couple will need on the camp. The person telling the story should ask his 

partner after mentioning every one thing: What you think, why they need it?, letting the 

partner to think and discuss ideas and finally giving him the  real reason.  Give every 

person a list of things which the couple takes and explanation of reasons. The task is to 

encourage the partner to think of the topic and discuss his ideas with the other person. 

When the person finish the story, his partner has to note on the paper all things 

mentioned which he remember. 

In the end the partners of group 1 and 2 who were listening the stories will show their 

list of things. The idea is to present in results that the partners of the persons from 

group 2 who participated in the discussion and showed their ideas noted more thing on 

the paper. 

Time: 120 min. or until 20.30 h.  

 

Conclusions of the meeting 

 

To receive the participant’s opinions; to get feedback on the trainer and others; to think 

over/digest the experiences of the group, both negative and positive; to consider what 

can be improved or developed. 

 

Time: 30 min. or until 21.00 h.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



          

 

 

 

Diary of ALS meeting n° 3 - VALLADOLID 

Grounding project – EDDILI 

 

Date : 05.08.2010 

Venue : VALLADOLID 

Subject : POWER VS DOMINATION 

 

Participants : 

• Raquel Martin 

• Gustavo Martin 

• José Cid 

• Henar Conde 

• Raquel Losada 

• Eva Galán 

• Irene González 

• Teresa Cid 

• Eva Iglesias 

• Laura Martinez 

 

It meeting started at 16.00h.  

 

Activity 1: Introduction  

The object of this training session is to introduce adult staff in the concept of power in 

teaching methods. 

One of the most important think which you can teach your student is that they have the 

power to succeed all designated goals in their life. It may seem surprising to use such a 

word especially as its connotations are often the cause for struggle when working in the 

field of education. Especially when working with youth, power struggles are common 

place as youth tests the boundaries continuously and as teachers we are responsible for 

ensuring that these boundaries are held via positive reinforcement and communication. 

Notions of power needs to be addressed as are ways in which to acknowledge that 

power in itself is not held by any one person (power concentration). It involves 

recognizing that everybody has some avenues to power. Even the weakest have the 

power to resist and to undermine the best-laid plans. Our students should encounter 

this first and foremost within your classroom. Encouragement to take an active decision 

not only on how well they do in your class but within every other aspect of their lives is 

essential. As this field is certainly not for the faint of heart, a look at some of the ways 

which we can ensure our students not only recognizes the power which they yield, but 

how they apply it proactively is essential. For instance, there is nothing oppressive about 

a teacher who knows his/her subject well, passing on such 'truth' to students who 

are seeking instruction. Although such a power relation is clearly a game of truth, it is 

not one hat is so dominating that it must be criticized as oppressive or intolerable. 

However, if the same teacher attempted to pass such truths to students in a manner that 

was too totalizing, too rigid, without allowing dissent or resistance to such truth, then 

such a power relation would indeed constitute intolerable domination. 

 

 



          

 

 

In 1999 holistic approach to students and brain based learning known as a method of 

power teaching started in California by Dr. Chris Biffle. Whole brain teaching is focus on 

funny, free and powerfully technique engages challenging students. This method 

minimize the domination of the teacher letting student to construct effective networks 

in his brain for linking up all strategic activity that will be needed to work on texts, not 

merely to accumulate items of knowledge. Power Teaching is designed to move from 

teacher-power centered classroom to student-power centered classroom with the use of 

cooperative learning and lesson-embedded assessment.  

This training session will be aimed to present to participants power teaching method 

and its working in practice. 

The first activity in the training session is a group discussion aimed at understanding the 

idea of power teaching and its difference from normal teaching. 

The second and third activity in this training are aimed to use in practice the power 

teaching methods. 

The training session is concluded by a short reflection and assessment, by the 

participants, on the material covered, the strategies considered and the overall 

development of the session. 

 

Activity 2: Discussion  

 

Objectives: 

Aimed at understanding idea of power teaching, its influence on students and teachers 

and the difference from normal teaching process. 

Materials:  

• Video 

• Projector 

Set up and instructions: 

1. What is a basis of power teaching method? 

2. How behave students during the class? 

3. What is the difference to normal teaching method? 

Do they think its really successful method? 

 

Movie: “La lengua de las mariposas” 

 

Time: 99 min. the movie. 30 min. discussion. Or until 18.10 h.  

 

Activity 3: “Tell me and I will forget, teach me and I will remember, involve me and 

I will learn.”  

 

Objectives:  

The object of this activity is to familiarize participants with the rules of using power 

teaching method to be able to understand them and introduce in their teaching methods. 

Materials:  

• Computer 



          

 

• Projector  

• Power point presentation 

 

Set up and instructions: 

Present by using power point presentation six bases used in whole brain teaching 

method. After every basis try to practice it with participants. You will be a teacher and 

participants will be students following your advice. 

Big six of power teaching:  

• Class-Yes 

To get classes’ attention simply say ‘Class!’ and then they reply ‘Yes!’. Next is the catch, 

the hook that makes this fun, and gets them invested in it in a way that has them looking 

at you and grinning rather than continuing their conversations. 

When you say ‘Class!’ and they say ‘Yes!’ they have to say it the way you said it. If you say 

‘Classity-class-class!’ they have to say ‘Yessity-yes-yes!’. If you say it loudly, they have to 

respond loudly. If I whisper, they respond in a whisper. They have to match my tone and 

intensity. 

• The 5 Rules 

The following are five classroom rules that will make your life amazingly easier. One of 

them is nuclear power in your hands! If rules are only posted on your board they are not 

really a part of your class. You must have the rules running around in your students’ 

heads for them to be effective. It will also help you quiet extra talking in the class.  

Rule One: Follow directions quickly! (the gesture: make your hand shoot forward like a 

fish) 

Rule Two: Raise your hand for permission to speak (the gesture: raise your hand, then 

pull it down next to your head and make a talking motion. This rule will be the most 

commonly violated. See below for how you stop this without criticism or negativity.) 

Rule Three: Raise your hand for permission to leave your seat. (the gesture: raise your 

and, and then make a little walking figure with your index and middle finger.) 

Rule Four: Make smart choices! (the gesture: tap one finger to your temple as you say 

each word. 

Rule Five: Keep your dear teacher happy! (the gesture: hold up each thumb and index 

finger out like an “L” framing your face; bob your head back and forth with each word 

and smile really big!) 

• The Scoreboard Game 



          

 

On one side of your board you are going 

to draw a grid. The grid will be divided into two columns. In the top box of one 

column draw a smiley face; in the top box of the other column draw a frowny face. 

During class you will be rewarding a mark in the smiley section for procedures 

performed well. When you reward them with a smiley for their performance, you can 

involve the students in a really fun way. Walk to the board, raise your chalk or marker, 

or stylus, and address the class. “One second party!” You proclaim enthusiastically. 

Make a mark in the smiley section then point to the students. They respond by clapping 

and throwing their hands in the air and yelling “Oh, Yeah!”But there is a dark side here. 

Can you feel the tremor in the Force? Because, as you know, the kids do not always do as 

you ask (Gasp!). When this happens the frowny strikes! You walk to the board and add 

a mark to the frowny column. Loudly proclaim, “Mighty Groan!” and point to the class. 

They must lift and then drop their shoulders and groan loudly! Since they are getting to 

make noise in class it is usually nearly as enthusiastic as the one second party (also 

known as, the Mighty Oh, Yeah!) 

• Hands and Eyes 

Whenever you want your students to pay close attention to an important point, say, 

"Hands and eyes!"  Your students respond, "hands and eyes!," fold their hands and stare 

at you intensely.  We have found that this command is also very effective if you have 

said; "Class!" and your students are not entirely focused on you when they respond, 

"Yes!"  Follow up with "hands and eyes!" and you'll be delighted at the quality of 

attention you receive.   

• Teach-OK 

Teach-Ok is the component that accomplishes this. This technique allows you to 

simultaneously engage your students in all four learning modes -seeing, saying, hearing 

and doing. Divide your class into teams of two. One student is a One, the other member 

of the team is a Two. You want students to do a large amount of the teaching. Present a 

small amount of information, complete with gestures. When you finish, look at the class 

and clap two times, say “Teach!” Your students clap twice and respond “OK!”  Look at 

our Power Teachers videos for examples of this approach. Teach your students to copy 

your gestures (kinesthetic) and mimic the emotion in your tone of voice (limbic).  As 

your students teach each other, move around the room listening to what they are saying. 

 This is an excellent opportunity to monitor student comprehension.  Then, call them 

back to attention with the Class-Yes!  If you are not convinced your students have 

understood your lesson, repeat it.  Otherwise, go on to the next small group of points. 

You can either let your students find their own natural way of determining who speaks 

or listens, or provide more structure using "Switch!" described later. 

• The Switch 

Divide your class so that your top students are paired with your bottom students and 

your middle students with your middle students (of course, you don't reveal the basis 

for the pairing to your students.)  Next, count off your students in ones and twos.  If you 

have an odd number of participants in your class, one group will have two ones.  When 

you are ready for your class to teach each other, explain that you want the ones to teach 



          

 

the twos.  When you call out "Switch", 

they should respond "Switch!"  Then the twos will teach the ones.  Thus, you are 

guaranteed that every student in class is equally involved in speaking and listening. A 

key feature of this interaction is that both the talkers and the  

 

listeners should be using gestures.  The talkers illustrate what they are saying with 

gestures and the listeners, so that they stay focused, silently mirror the talker's gestures. 

As students teach each other, walk around the room and either praise or prompt each 

group.  When both partners are gesturing, praise them.  If one or both partners are not 

gesturing, prompt them by saying, "Please use gestures." 

Ask every participant to express his idea of both transmission and communication by 

drawing them on the sheet of paper. Secondly every person should present his idea with 

short explanation. 

 

Time: 120 min. or until 20.00 h.  

 

Brake:  30 min.  

 

 

 

Conclusions of the meeting 

 

To receive the participant’s opinions about the power teaching method and its 

effectiveness, what could be change, how they can use the method in their rural teaching 

methods. 

 

Time: 30 min. or until 21.00 h.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



          

 

 

 

 

Diary of ALS meeting n° 4 -  

VALLADOLID 

Grounding project – EDDILI 

 

Date : 12.08.2010 

Venue : VALLADOLID 

Subject : CREATIVITY 

 

Participants : 

• Raquel Martin 

• Gustavo Martin 

• José Cid 

• Henar Conde 

• Irene González 

• Teresa Cid 

• Eva Iglesias 

• David Sanchez 

• Laura Martinez 

 

It meeting started at 15.30 h.  

 

Activity 1: Introduction  

 

Creativity is defined as the tendency to generate or recognize ideas, alternatives, or 

possibilities that may be useful in solving problems, searching solutions and 

communicating with others. In order to be creative, you need to be able to view things 

in new ways or from a different perspective. Among other things, you need to be able to 

generate new possibilities or new alternatives.  

What kind of people is creative? Is it connected with intelligence? Psychological studies 

of highly creative people have shown that many have a strong interest in apparent 

disorder, contradiction, and imbalance, which seem to be perceived as challenges. 

Studies also show that intelligence has little correlation with creativity; thus, a highly 

intelligent person may not be very creative. 

The training focuses on awaken consciousness of the significance of creativity not only 

in educational range but in the other areas of people’s life. This attribute is useful at 

school, work and social life. 

 In educational range creativity should be developed both in teacher and student 

personage. Teacher should pass information by using creative method and encourage 

student to creative thinking and acquiring knowledge. During the process of education 

student should develop his own creativity. This idea is pass by knowing sentence: 

 

"There are two ways of being creative. One can sing and dance. Or one can create 

an environment in which singers and dancers flourish." 

Warren G. Bennis 

 

Activity 2: Six thinking hats 



          

 

 

Objectives: 

Six Thinking Hats is a critical and creative thinking training course from Edward de 

Bono that will help participants become more effective, innovative thinkers. It is a 

flexible and easy-to-use thinking process that leads to amazing results with innovative 

thinking, improved communication, and reduced meeting time. The Six Thinking Hats 

method encourages Parallel Thinking, where everyone explores all sides of an issue at 

the same time. The idea is to divide participants on the groups according to the method 

to prepare them for the next activity. 

 

Material:  

• Lots with images of hats 

• 6 different-colored hats 

• Power point presentation: Explanation of every six hat thinking 

Set up and instructions:  

Start with drawing lots with images of different-colored hats by participants 

(remember that in the lots can by only 2 blue hats, one is for you) 

While everybody has his color explain by using short power point presentation what 

kind of thinking represents each hat 

Ask participants to gather in the groups with the same color hats 

Give one person from the each group a hat symbolized different color (this person will 

be presenting final opinion of his group about particular topic) 

 

Time: 120 min. Or until 17.30 h.  

 

Brake: 30 min. from 17.30 to 18.00 h.  

 

Activity 3: Discussion of six hats  

 

Objectives:  

The task is to discuss chosen topic by using method of ‘’six thinking hats’’. The aim of 

this activity is to use full thinking potential of the team, effectively analyze issues, 

generate new ideas, and make better decisions. Participants learn how to separate 

emotion from facts, the positive from the negative and critical thinking from creative 

thinking. 

 

Set up and instructions: 

Big six of power teaching:  

1. Present the topic of the discussion ’Non formal education is not so effective in 

results as formal teaching’  



          

 

2. Let participant to develop 

discussion in their groups 

3. Ask a person with a hat to present final opinion of his group 

Make conclusion of the discussion. 

Time: 120 min. or until 20.00 h.  

 

Activity 4: Conclusions of the meeting 

 

Ask participant what they think about the method of ‘’six thinking hats’’. Do they think it 

arouse creativity and innovative thinking? Can this method be useful in adults learning? 

 

Time: 30 min. or until 20.30 h.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



          

 

 

 

 

Diary of ALS meeting n° 5 - VALLADOLID 

Grounding project – EDDILI 

 

Date : 02.09.2010 

Venue : VALLADOLID 

Subject : ADULT EDUCATION 

 

Participants : 

• Raquel Martin 

• Gustavo Martin 

• José Cid 

• Henar Conde 

• Raquel Losada 

• Eva Galán 

• Irene González 

• Teresa Cid 

• Eva Iglesias 

• David Sanchez 

 

It meeting started at 16.30 

Activity 1: Introduction  

 

The object of this training session is to introduce adult educators in the issue, enhance 

their qualifications and contribute to promoting of high quality teaching in adult 

education. 

Adult education is aimed at people over 16 years of age who did not complete their basic 

studies, who have no formal qualifications or who wish to update their professional 

knowledge. This kind of education is a chance for all people who due to many difficulties 

could not finish education process earlier. This could happen because of some mental 

problems, behavior and learning difficulties or hard social situation. There are many 

other reasons of this situation. The idea of teaching adults came up with the demand to 

provide and to encourage the growth of educational opportunities and equalize their 

chance with others. 

 In adults education it is important to take in to consideration that it is different than 

teaching children. Adults have distinct needs and their comprehensive abilities differ 

from children’s. They need to become prepared for family-sustaining, conditions of 

employment and career advancement. There is a growing consensus about the need to 

reform Adult Education and workforce development systems to better enable low-

skilled adults, including those without high school credentials, to prepare them to 

succeed in further education and training, work, and careers. Both adult educators and 

policymakers should have long believed that Adult Education system for teaching basic 

skills should serve many goals, including personal enrichment, language and life skills 

development, increased civic participation, and improved parental responsibilities.  

Adult educators should have a clear understanding about the system of educating adults. 

Each provider should be knowledgeable about students’ abilities and needs to 

understand how each step along the education continuum—and the content of 



          

 

education programme will contribute to 

the progression of each student. Adult Education should offer accelerated pathways 

allowing students to move ahead as soon as they are ready to higher levels of basic 

skills, and on to further education or training that leads to employment in good jobs and 

progression in a career and social life. 

Adults learn best when information is relevant, practical and the objectives are clear—

and they learn best by doing. Instructional strategies that not only provide students with 

the content they need to learn, but that also give students guided practice in applying 

this content to real problems and projects, and that consolidate learning by encouraging 

discussions with their peers and teachers are the key to success. In addition, both 

personal and academic barriers to student progress should be identified to enable the 

design of individualized instructional interventions and needed support services. 

The first activity in the training session is a group discussion aimed at emphasizing the 

needs, learning abilities and environment of adult students.  Through the consideration 

of a number of statements; participants will share personal experience and knowledge, 

developing a general view and understanding of the concept. 

The second activity in this training is aim to share personal experience of participants in 

conflicts and its management. 

The third action will show in practice how the conflict arises and what is the idea to 

resolve it . 

The training session is concluded by a short reflection and assessment, by the 

participants, on the material covered, the strategies considered and the overall 

development of the session. 

 

Activity 2: Discussion 

 

Objectives: 

Aimed at emphasizing the needs, learning abilities and environment of adult students. 

Understanding the difference between teaching adults and children. 

 

Material:  

• Pens 

• White board  

Set up and instructions:  

Draw on the White board the table to full fill by participants about adult students: 

 

ADULT  STUDENTS 

NEEDS LEARNING 

ABILITIES 

ENVIRONMENT ENCOURAGEMENT 

& SUPPORT 

COMPERE TO 

CHILDREN 

STUDENTS 

     

     

     

 

Time: 60 min. Or until 17.30 h.  

 



          

 

 

Activity 3: Educational Puns 

 

Objectives:  

The object of this activity is to familiarize participants with the significance of the role of 

adult educator and his influence on adult students in the process of learning. Focus on 

the behavior of adults and their learning abilities. 

 

Material:  

Lots with words 

 

Set up and instructions: 

1) Introduce participants in the task:  

In their research on adult learning, Sullivan, Wircenski, Arnold, and Sarkees (1990) 

assert that the establishment of a positive learning climate hinges on understanding the 

characteristics of adult learners who will be participating in the instructional process. 

They report the dynamics of the instructional process are very much dependent on the 

educator having a clear understanding of the participants. They invented INSTRUCTION 

for educators BASED ON FIVE BASIC PRINCIPLES OF ADULT LEARNING. ( do not 

present them). 

Leadership 

Experience 

Appeal 

Respect 

Novel Styles 

2) Puns 

Choose 5 people from the group who will be presenting puns. Every of them will draw 

one of 5 words. Next give them time to think how to present to the group the word 

without using words. If the word will be to difficult for the group to guess tell the first 

letter of the word. After every pun ask participants to explain the idea of the word. 

Present adequate definition of the word. 

Leadership 

The adult learner enters the training or educational environment with a deep need to be 

self-directing and to take a leadership role in his or her learning. The psychological 

definition of "adult" is one who has achieved a self-concept of being in charge of his or 

her own decisions and living with the consequences; this carries over into the 

instructional setting. Thus, instructors can help learners acquire new knowledge and 

develop new skills, but they cannot do the learning for learners. 

Experience 

Adults bring to a learning situation a background of experience that is a rich resource for 

themselves and for others. In adult education, there is a greater emphasis on the use of 

experiential learning techniques (discussion methods, case studies, problem-solving 

exercises) that tap into the accumulated knowledge and skills of the learners and 

techniques such as simulation exercises and field experiences that provide learners with 

experiences from which they can learn by analyzing them. 

Appeal 



          

 

Appeal is the power of attracting or 

arousing interest. Adult learners are motivated to learn when they have a need to know. 

They want to know how the instruction will help them and often ask themselves the 

following questions: 

• What's in it for me? 

• Why do I need this information? 

• How will I benefit from it? 

• How can I make use of it in a practical, real way? 

• How will it help me be a better person or professional? 

 

Respect 

The word respect here is defined as "esteem." The instructor of adults must show 

deferential regard for the learner by acknowledging an adult learner's experience and 

creating a climate in the learning setting that conveys respect. People are more open to 

learning if they feel respected. If they feel that they are being talked down to, patronized, 

or otherwise denigrated, their energy is diverted from learning to dealing with these 

feelings. 

 

Novel Styles 

The last principle refers to individual or novel styles that characterize learners. Novel 

styles are defined as different, unique learning styles and preferences. 

Generally, most adults prefer to be treated as individuals who are unique and have 

particular differences. The instructor must keep in mind that although adults have 

common characteristics as learners, adults also have individual differences and most 

adults have preferred methods for learning. Adult learners respond better when new 

material is presented through a variety of instructional methods, appealing to their 

different learning preferences. 

 

Time: 105 min. or until 19.15 h.  

 

Brake: 30 min. from 19.15 h to 19.45 h.  

 

Activity 4: I am a student  

 

Objectives:  

Participants will impersonate in the role of students to understand their expectations 

and needs both from learning process and the educator. The idea is to understand 

diversity of the adult students. 

 

Materials: 

• Sheets of papers 

• Pens 



          

 

 

Set up and instructions: 

 

Divide participants on three groups. The first one of them has to imagine that they are 

old adult students, the second –young adult students, the third- adult students with 

disabilities. Ask participants to note on the sheet of paper answers on questions below: 

1. What are your personal goals and life’s priorities? 

2. What are your expectations from the educator? 

3. How you like to learn? 

4. What you want to achieve participating the course/class? 

5. You are feeling able to finish successfully the course/ class? 

6. You think that other students are the same like you? 

Time: 60 min. or until 20.45 h.  

 

Activity 5: Conclusion 

 

To receive the participant’s opinions about the session and its methodology, what could 

be change, how they like activities. 

 

Time: 45 min. Or until 21.30 h.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



          

 

 

 

Diary of ALS meeting n° 6 - VALLADOLID 

Grounding project – EDDILI 

 

Date : 09.09.2010 

Venue : VALLADOLID 

Subject : INTERCULTURALITY 

 

Participants : 

• Raquel Martin 

• Gustavo Martin 

• José Cid 

• Henar Conde 

• Raquel Losada 

• Eva Galán 

• Irene González 

• Teresa Cid 

• Eva Iglesias 

• David Sanchez 

• Laura Martinez 

It meeting started at 16.00 h.  

 

Activity 1: Introduction  

 

This training session aims to facilitate the introduction of the concept of Interculturaity, 

the identification of those issues which are most relevant to those working with adults 

with mental health problems, and the development of strategies or training instruments 

to deal with those issues previously identified. 

This training session is developed based on the Reciprocal Maieutic Approach (RMA) 

which is a learner centered approach to the training process. Through the creation of an 

atmosphere of trust and respect by allowing the participants to express themselves, to 

listen to each other, to be creative and to communicate they are encouraged to share 

their professional and personal experiences related to the topic in question, collectively 

identifying the issues to be dealt with, and later formulating strategies again drawing on 

their own personal experience.  

The activities in this training session are developed around the concept of the Iceberg 

Model of Culture. The idea that cultural identity if composed of two types of 

characteristics, the first group Primarily in awareness composed of clearly identifiable 

elements such as fine arts, literature, drama, classical music, popular music, folk dancing, 

games, ,cooking, dress. And a second group Primarily out of awareness composed of 

elements, such as, notions of modesty, conception of beauty, ideals governing child 

raising, rules of descent, cosmology, relationship to animals, patterns of 

superior/subordinate relations, definition of sin, courtship practices, conception of 

justice Incentives to work, notions of leadership, tempo of work, patterns of group 

decision-making, conception of cleanliness, attitudes to the dependent, theory of disease 

approaches to problem solving, conception of status mobility, eye behavior, roles in 

relation to status by age, sex, class, occupation, kinship, etc., definition of insanity, nature 

of friendship, conception of “self”, patterns of visual perception, body language, facial  



          

 

 

expressions, notions about logic and validity, patterns of handling emotions, 

conversational patterns in various social contexts, conception of past and future, 

ordering of time, preference for competition or co-operation, social interaction rate, 

notions of adolescence, arrangement of physical space. 

The first activity in the training session is designed to enable the participants to 

recognize judgmental behavior, prejudices among cultures inside and outside different 

countries; to identify and define different and similar aspects of different cultures and 

stereotypes related with them; to identify and define the roots and origins of prejudices. 

While the second activity gives the participants the opportunity to share personal 

experiences in relation to intercultural dialogue and to thereby teach and learn from 

their counterparts. The training session is concluded by a short reflection and 

assessment, by the participants, on the material covered, the strategies considered and 

the overall development of the session.  

 

Activity 2:“The Derdians”  

Objectives: 

 

This game is a simulation of a meeting of two cultures. Find the key to foreign cultural 

behavior, analyse the effects of meeting with a foreign culture. A team of engineers 

goes to another country in order to teach the people there how to build a bridge. 

 

Material:  

• Strong paper (cardboard) 

•  Glue, scissors, ruler, pencil, game  

• Descriptions for Derdians and engineers. 

•  Two rooms. 

Set up and instructions:  

1. Depending on the size of your group, have 4-8 people play a team of engineers, who 

will teach the Derdians how to build the bridge. They receive the instructions for the 

engineers and are brought to a separate room. 

2. The rest of the group will be Derdians. They receive the Derdian instructions. If you 

have too many people, you can also make a team of observers, who just watch and take 

notes. These observers should not be introduced to the Derdian culture beforehand, so 

keep them with the engineers in the beginning.  

Instructions for the Derdians 

 

The Situation: 

You live in a country called Derdia. The village you live in is separated from the next city 

where there is a market by a deep valley. To reach the market you have to walk for two 

days. If you had a bridge across the valley, you could get there in 5 hours. The 

government of Derdia made a deal with a foreign firm to come to your village and teach 

you how to build a bridge. Your people will then be Derdia’s first engineers. After having 

built that first bridge with the foreign experts you will be able to build bridges all over 

Derdia to facilitate other people’s lives. The bridge will be built out of paper, using 

pencils, rulers, scissors and glue. You know the materials and tools, but you don’t know 

the construction techniques. 

 



          

 

Social behaviour: 

 

The Derdians are used to physical contact. Their communication doesn’t work without 

touching. Not being in contact while talking is considered very rude. You don’t have to 

be in direct contact, though. If you join a group, you just hang on to one member and are 

instantly included in the conversation. It is also very important to greet each other when 

you meet, even when you just pass someone. 

 

Greetings: 

The traditional greeting is a kiss on the shoulder. The person who starts the greeting 

kisses the other on the right shoulder. The other then kisses on the left shoulder. Every 

other form of kissing is insulting! Shaking hands is one of the biggest insults possible in 

Derdia. If a Derdian ever is insulted by not being greeted or touched while being talked 

to, he/she starts shouting loudly about it. 

 

Yes/No: 

Derdians don’t use the word no. They always say yes, although if they mean ‘no’, they 

accompany the ‘yes’ with an emphatic nodding of the head (you should practise this 

well). 

 

Work behaviour: 

While working, the Derdians also touch a lot. The tools are gender-specific: scissors are 

male, pencil and ruler are female. Glue is neutral. Men never ever touch a pencil or a 

ruler. The same goes for women and scissors (I think it’s got something to do with 

tradition or religion). 

Foreigners: 

Derdians like company. Therefore they also like foreigners. But they are also very proud 

of themselves and their culture. They know that they’ll never be able to build the bridge 

on their own. On the other hand they don’t consider the foreigner’s culture and 

education as superior. Building bridges is just a thing they don’t know. They expect the 

foreigners to adapt to their culture. But because their own behaviour is natural to them, 

they can’t explain it to the experts (this point is VERY important). A Derdian man will 

never get in contact with another man unless he is introduced by a woman. It does not 

matter whether the women is Derdian or not. 

Instructions for the engineers 

The situation 

You are a group of international engineers working for a multinational construction 

company. Your company has just signed a very important contract with the government 

of Derdia in which it committed itself to teach Derdians how to build a bridge. According 

to the contract signed, it is very important that you respect the deadline agreed, 

otherwise the contract will be cancelled and you will be unemployed. The Derdian 

government has a great interest in this project, which is funded by the European Union. 

Derdia is a very mountainous country, with many canyons and deep valleys, but no 

bridges. Therefore it always takes many days for Derdians to go from the villages to the 

market in the main city. It is estimated that with the bridge the Derdians could make the 

trip in only 5 hours. Since there are many canyons and rivers in Derdia, you can’t just 

put a bridge there and take off again. You’ll have to instruct the Derdians how to build 

abridge themselves. 

Playing the simulation 



          

 

 

First you should take time to carefully read these instructions and decide together about 

the way you are going to build the bridge. After a specified time, two members of your 

team will be allowed to go and make contact for 3 minutes with the Derdian village 

where the bridge will be built (e.g. to check the natural and material conditions, make 

contact with the Derdians, etc.). You will then have 10 minutes to analyse their report 

and complete the preparations. 

After this the whole team of engineers goes to Derdia to teach the Derdians how to build 

the bridge. 

 

The bridge 

The bridge will be symbolized by a paper bridge. The bridge will link two chairs or 

tables over a distance of approximately 80 cm. It has to be stable. At the end of the 

building process it should support the weight of the scissors and glue used in its 

construction. The pieces of the bridge cannot just be cut out and assembled in Derdia 

because otherwise the Derdians would not learn how to do it themselves. They have to 

learn all the stages of the construction. 

Each piece needs to be drawn with pencil and ruler and then cut out with the scissors. 

 

3.After the game the two groups of participants take a piece of flipchart and 

note their comments to the following three points: 

l.) Facts   

2.) Feelings   

3.) Interpretations 

The following points should be discussed: 

• We have a tendency to think that others think the way we do. 

• We often interpret things right away, without being aware of the differences in cultural 

behavior. 

• How were the roles distributed/What role did I take? What does that reveal of my 

identity? Did I feel comfortable with my role? 

• Is that image I have the same that was perceived by the others? 

• What influence did my cultural background have on the role I took on? 

 

 

Time: 120 min. Or until 18.00 h. 

Brake: 30 min from 18.00 to 18.30 h.  

 

Activity 3: “Intercultural testimonies” 

 

Objectives:  

To allow participants to share personal experiences of intercultural relations; to allow 

participants to share and develop strategies for use in multicultural settings.  

 

Set up and instructions: 

1) We invite the participants to share their particular experience and engagement 

regarding intercultural learning (such as coexistence of different ethnic groups, the 

experience of a minority background, somebody working with the integration of 

foreigners or in conflict resolution…). This becomes a kind of “guided reflection” 

through particular aspects of intercultural learning. It is an interactive experience  



          

 

 

 

where each participant has the opportunity to view his/her own reality and history 

while being challenged by the example of the witness. 

2) The exercise can happen in smaller groups (circle), a confident atmosphere is 

needed. The witnesses can have different sub-themes, focuses (like conflicts, 

stereotypes, exclusion...). They should be asked to prepare their story in a process-

oriented way: open and clear (with steps they went through; personal, political and 

educational aspects involved, key-moments in their process, doubts and hopes, factors 

hindering and promoting them, discoveries, growth and failures...). One facilitator has 

to introduce and accompany the witness. The story should be told in such a way that it 

leads through different stages making participants reflect on their own reality, raising 

questions... 

3) The participants should be allowed to interrupt and ask questions, share their own 

experiences. If wanted, the witnesses can always narrate small parts of the story, and 

then a round can be done of sharing or reflections raised. Questions and key elements 

can as well be collected or noted and discussed later. 

4) The attitude of the participants should be self-questioning. The story of the witness 

is basically a departure point to ask “How do I react and live this in my own reality?” 

“What does this provoke in me, which questions does it raise to me?” “What do I 

remember?” 

5) A final discussion can try to round up the different elements. The story can be 

continued to be told by the participants linking up with their own experiences if they 

want to do so. The forms of interaction will strongly depend on the way the witness and 

the facilitator construct the session 

 

Time: 120 min. or until 20.30 h.  

 

 

Activity 4: Conclusion 

 

To receive the participant’s opinions; To get feedback on the trainer and others; To 

think over/digest the experiences of the group, both negative and positive; To 

consider what can be improved or developed. 

 

Time: 30 min. Or until 21.00 h.  

 

 

 

 

 

 

 

 

 

 

 

 

 



          

 

 

 

Diary of ALS meeting n° 7 - VALLADOLID 

Grounding project – EDDILI 

 

Date : 16.09.2010 

Venue : VALLADOLID 

Subject : COOPERATION 

 

Participants : 

• Raquel Martin 

• José Cid 

• Henar Conde 

• Raquel Losada 

• Eva Galán 

• Irene González 

• Teresa Cid 

• Eva Iglesias 

• David Sanchez 

• Laura Martinez 

It meeting started at 15.30 h.  

 

Activity 1: Introduction  

 

During this training session participants will find out more about the concept of 

cooperation and its different dimensions. Cooperation is defined as a common afford to 

achieve one goal. Cooperation is the antithesis of competition, however, the need or 

desire to compete with others is a very common impetus that motivates individuals to 

organize into a group and cooperate with each other in order to form a stronger 

competitive force. Working in the group supports social and emotional development, as 

well as providing positive guidance. Cooperation successfully provides experience in 

sharing materials, responsibilities, and social problem solving. Cooperation is useful in 

many life’s fields and in teaching area has many dimensions. We can distinct three of 

them; cooperation between teachers, teacher-student, student-student. Teachers’ co-

operation implies teachers working together in groups or teams to improve educational 

processes and outcomes. To achieve complex objectives such as quality of education and 

school development requires common goals and cooperation among staff, which 

facilitate the co-ordination of resources and strategies of individual teachers, since no 

teacher can achieve such goals without at least some input from others. Furthermore, 

co-operation among staff creates opportunities for social and emotional support, 

exchange of ideas and practical advice. It can thus enhance professionalism and feelings 

of self-efficacy and prevent stress and “burnout” 

The other type of cooperation Is the relation between teacher and student and their 

work together in educational path. This is really important part of non formal learning 

which allow student self development and knowledge acquirement in more accessible 

way. The important issue is also the ability of cooperation between students; will to 

work in the group and solving school tasks together. They explore cooperation as a basic 

life skill which helps work successfully in groups and interact harmoniously with others.  

 



          

 

 

The idea of this training session is to examine the benefits of being cooperative and how 

cooperative people behave toward each other. 

The first activity in the training session is a group discussion aimed at explaining the 

general significance of cooperation.  

The second activity in this training is aim to identify the image of cooperative person 

and its features. 

The third action will show in practice the differences between three types of 

cooperation in teaching area. 

 

The training session is concluded by a short reflection and conclusion of the whole 

activities undertaken. 

 

Activity 2: Discussion  

 

Objectives: 

Discuss cooperation in general meaning and let participants understand its significance 

in more extend context. 

 

Set up and instructions:  

Ask participant to seat in the cycle. Lead discussion about the meaning of cooperation. 

Ask same questions; 

 

 

1. What does the word "cooperate" mean?  

2. Can you name some things you do at work that require cooperating? At home?  

3. How cooperation can be useful? 

4. What is the difference between cooperating and just going along with the group? 

 5. Think of a really good experience you had as a member of a group. What made it 

good? Think of a bad experience. What made it bad? What can you learn from the 

comparison?  

6.  Are you a cooperative person?     

7.  Describe a time you had difficulty cooperating. What made it difficult? What did you 

do about it? Is there something you could have done that would have made it easier? 

 

Time: 60 min. Or until 16.30 h.  

Brake: 30 min. from 16.30 to 17.00 h.  

 

Activity 3: Brainstorming Quiz 

 

Objectives:  



          

 

The objective of this task is to create the 

visual image of cooperative person. The next step is to compare it with participants 

personalities. 

Materials:  

• Computer 

• Projector 

• Power point presentation 

• Sheets of paper 

• Pens 

Set up and instructions: 

 

1. Quiz 

Present the quiz to participants by using projector. Explain the task: 

The idea is to guess the word which begins sentence having only one letter of it. The 

words in general describe the image of creative person. Number of dots means number 

of letters needed. Don’t show results in the brackets. Use brainstorming method to come 

up with the idea. Give participants 30min later show all results. 

L. . . . . (ISTEN) carefully to others and be sure you understand what they are saying.  

S . . . . (HARE) when you have something that others would like to have.  

T . . .     T . . . . (AKE) (URNS) when there is something that nobody wants to do, or when 

more than one person wants to do the same thing.  

C . . . . . . . . . (OMPROMISE) when you have a serious conflict.  

D .       Y . . .       P . . .    (O) (OUR) (ART) the very best that you possibly can. This will 

inspire others to do the same.  

S . . .      A . . . . . . . . . . . (HOW) (PPRECIATION) to people for what they contribute.  

E  . . . . . . . .       P . . . . .   (NCOURAGE) (EOPLE) to do their best.  

M . . .     P . . . . .    F . . .      N . . . . .   (AKE) (EOPLE) (EEL) (EEDED). Working together is a 

lot more fun that way. 

 

D .    N . .     I . . . . . .        O .       E . . . . . .    A . . . . .  (O) (OT) (SOLATE) (R)  (XCLUDE) 

(NYONE). Everybody has something valuable to offer, and nobody likes being left out.  

2. Cooperation test 

Now show participants on the next slide other part of the exercise and explain what they 

have to do: 



          

 

For each of the cooperative 

behaviors listed at the quiz, rate yourself on a scale of one to five (1=awful, and 

5=terrific).  

In the end show results of the test: 

36-45 high cooperation level 

27-35 middle cooperation level 

18-26 unsatisfactory cooperation level 

5-17 low cooperation  level 

 

Time: 90 min. until 18.30 h.  

 

Activity 4: Performance  

 

Objectives:  

During the third activity participants will present by themselves tree types of teaching 

cooperation between: 

Teacher-teacher 

Student-student 

Teacher-student 

 

Materials:  

• Pens and paper 

 

Set up and instructions:  

Divide participants on three groups. Each of the group has to prepare by its own short 

scene presenting good example of cooperation between. 

1  group: teacher- teacher 

2  group: student-student 

3  group: teacher-student 

In the scene can participate all people from the group or only two of them can present. 

Give the groups a time to think a little. After acting the scenes by all groups give short 

discussion about all of presented types of cooperation. Ask participants which of them is 

the most difficult to provide? What are theirs opinions, observations? 

 

Time: 90 min. Until 20.00 h.  

 

Activity 5 : Conclusions  

 

To receive the participant’s opinions about the session and its methodology, what could 

be change, how they like activities. 

 

Time: 30 min. until 20.30 h.  

 

 

 

 

 

 



          

 

 

 

 

 

 

 

 

 

Diary of ALS meeting n° 8 - VALLADOLID 

Grounding project – EDDILI 

 

Date : 23.09.2010 

Venue : VALLADOLID 

Subject : CONFLICT TRANSFORMATION 

 

Participants : 

• Raquel Martin 

• Gustavo Martin 

• José Cid 

• Henar Conde 

• Raquel Losada 

• Eva Galán 

• Irene González 

• David Sanchez 

• Laura Martinez 

 

It meeting started at 16.00 h.  

Activity 1: Introduction  

 

This training session aims to identify what is distinctive about conflict transformation 

theory and practice, as well as to identify its key dimensions. We define conflict as a 

disagreement through which the sides involved perceive a threat to their needs, 

interests or concerns. Usually conflict is associated with violence and destruction, 

accompanied by feelings of anger, frustration, hurt, anxiety and fear. On the other hand 

conflict is not necessarily destructive if handled properly. It can be also a valuable tool in 

building up skills and personal strengths. It depends how we manage with it. It is said 

that conflict was always connected with human will to survive. Nowadays conflict can be 

managed by developing and using skills such as effective communicating, problems 

solving and negotiating. The basis is to understand the source of the conflict and other 

person’s reaction on it. People’s behaviors are usefully categorized according to 

mentioned classification: Competing, Accommodating, Avoiding, Compromising and 

Collaborating.  

The optimal resolution and management of the conflict is to transform it in valuable tool 

and build on it positive outcomes. Conflict transformation is a comprehensive approach, 

addressing a range of dimensions (micro- to macro- issues, local to global levels, 

grassroots to elite actors, short-term to long-term timescales). It aims to develop 

capacity and to support structural change, rather than to facilitate outcomes or deliver 

settlements. It seeks to engage with conflict at the pre-violence and postviolence phases, 

and with the causes and consequences of violent conflict, which usually extend beyond  



          

 

 

the site of fighting. Conflict transformation is a term that has come into common usage in 

recent years, as a concept and a process that encompasses various aspects of conflict 

prevention, peace building, supporting local capacities for peace and transformational 

development. It is necessary to explore the causes and complexities of contemporary 

conflicts and learn about initiatives that can prevent repeated cycles of hostility, 

division, and violence.  

 

The first activity in the training session is a group discussion aimed at showing various 

types of conflicts which particularly exist in the world. It will give the participants the 

opportunity to consider definition of conflict and its substratum. Through the 

consideration of a number of statements, participants will share personal experience 

and knowledge, developing a general view and understanding of this concept. 

The second activity in this training is aim to share personal experience of participants in 

conflicts and its management. 

The third action will show in practice how the conflict arises and what the idea to 

resolve it is. 

The training session is concluded by a short reflection and assessment, by the 

participants, on the material covered, the strategies considered and the overall 

development of the session. 

 

Activity 2: Conflict discussion 

 

Objectives: 

Discuss types of conflicts focusing on all possible reasons of arising problems and ideas 

of resolving it.  

 

Material:  

• Computer 

• Projector 

• CD with the movie “Rebelión en las aulas” 

Set up and instructions:  

 

 

Movie time: 105 min. Discussion and questionnaire: 45 min. or until 18.50 h.  

 

 

Activity 3: Anonymous confession 

 

Objectives:  

The objective of this task is to share with other participants personal experience in 

conflicts and invent the best manner to manage it. Every participant will be anonymous 

Materials:  



          

 

Pens and big sheet of paper 

Set up and instructions: 

Ask every participant one by one to write on the same paper one sentence describing 

particular conflict which happened in his life. After writing the sentence the person 

should fold a part of sheet of paper and pass to other person. 

After all persons will write their sentences, take a sheet of paper and start to read them 

one by one. Always ask participants how particular conflict should me resolved, what 

kind of method should be used? 

 

Time: 60 min. until 19.50 h.  

Beak: 30 min. from 19.50 to 20.20 h.  

 

 

Activity 4: Conclusions  

 

To receive the participant’s opinions; to get feedback on the trainer and others; to think 

over/digest the experiences of the group, both negative and positive; to consider what 

can be improved or developed. 

 

Time: 30 min. until 21.00 h.  

 

 

 

 


